May, 1992

Vol. XIII, No. 2

The Montessori

OBSERVER

2,

Resolution to Withdraw
Accreditation Regulations

The Americans for Choice in Education
(ACE) is presently considering the adoption of
a resolution "to withdraw federal recognition
regulations over accreditation agencies”. Lee
Havis, ACE coalition president, is seeking
consensus approval for this resolution by the
full ACE membership of over forty diverse or-
ganizations throughout the United States.

The resolution would seek to withdraw the
recognition regulations because of their ten-
dency to "discourage and restrict competition,
free market enterprise and individual choice in
the field of education.” Havis believes that
current regulations are so restrictive and bur-
densome in their requirements of recognition,
that the most innovative, creative and non-
traditional educational institutions are effec-
tively barred from any conventional recog-
nized accreditation.

In the field of Montessori teacher education,
federal recognition of a non-inclusive, tradi-
tional type of accreditation agency would de-
ter many forms of constructive experimenta-
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Reflections...
Paul Posillo, (Ashaway, Rhode Island)

Paul Posillo is a student in the Society's teach-
er education program.

That Feelingful Moment

I subbed in a third grade class today...In the
moming when the children first came in, one
of the girls, Amy, was standing in front of me
with a small group of other children. She was
telling me things and asking me questions. Af-
ter a minute or two, one of the other children
spoke out and said, "Don’t mind her. She's al-
ways like this. She talks all the time."” The bell
rang and they took their seats.

The students were left specific paper work
to be done on their own which they did with
little trouble. However, when the paper work
was completed, individual and collective phys-
ical and vocal momentum began to build...I ob-
served. Some children were working well in-
dependently while others were running around
the room playing some violent war-type game.
Amy was the most physically rowdy — running,
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Lee Havisleading discussion  he " Creatig the New Education” conference n/Atarta, Georgia, (May 16.17,192)
Montessori Conferences Creating the "New Education”

New York, New York. .. May 2-3, 1992

On May 2-3. 1992, the Society conducted
its "Creating the New Education" conference
in New York -- the third such conference in
that state since 1986. Participating were par-
ents and teachers from the Forest Hills Mon-
tessori School (Forest Hills, NY). In addition,
other interested persons attended from the
states of New York, Rhode Island, Massachu-
setts, Maryland and Virginia.

Conducted by Lee Havis, this latest New
York conference emphasized the importance of
cooperative support for children in their vari-
ous activities to become initially interested and
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Montessori

‘Conference
Creating the New Education

Edinburg, Texas
October 10-11, 1992

Pre-paid registration for the full two-day confer-
ence is $200 per person ($160 for Society mem-
bers). The payment due date is four (4) weeks be-
fore the scheduled date of the conference. Eady
registration completed eight (8) weeks prior to the
conference date is $170 per person (§130, mem-
bers).

Send registration fee to: International Montesso-
i Society, 912 Thayer Ave., Silver Spring, Mary-
land 20910, Tel. (301) 589-1127

Atlanta, Georgia... May 16-17, 1992

The Atlanta, Georgia "Creating the New Ed-
ucation" conference was attended by interested
persons from the states of Georgia, South Car-
olina, New York, Texas and Missouri. The
conference discussion focussed primary atten-
tion on creating trust in the adult-child relation-
ship.

Lee Havis, discussion leader, stated that
"rules and techniques are insufficient basis for
creating an effective bond of trust with chil-
dren. In the face of misbehavior and disorder,
the teacher must exercise careful judgement for
creative action and language in accordance
with Montessori principles. Effective action
tends to emerge as ‘instinctive’ when there is a
state of calm and peace within the teacher.”

Conference discussion also brought out how
thoughts can be directed to noticing one's own
feelings and focussing attention on what is be-
ing communicated between the adult and child.
Havis stated that "when the adult's language is
guided by thoughtful commitment to Montes-
sori principles, rather than impulsive feelings
of impatience for immediate external results, a
gradual sense of trust will develop in the adult-
child relationship. With such trust, further
communication becomes more harmonious,
peaceful and cooperative. This sense of trust is
a vital initial condition for the child's rapport
with the teacher and its eventual normalization
through work and materi
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By Lee Havis

"This is the hope we have — a hope in a new
humanity that will come from this new education.”

Dr. Maria Montessori
Jfrom Reconstruction in Education, p. 14

Dr. Montessori hoped for a new humanity
which would reflect the fundamental character
changes she observed in young children in her
special "normalizing” environment. Trans-
formed from disorder, inattention and fantasy
to a "normalized” state of calm, self-
disciplined order and harmony, this visionary
new "normalized” child remains the hoped-for

discovery of all Montessori teachers today in

their daily classroom experience. Such a "new
child" arises not from adult teaching but rather
as a result of the child's own instinctive driving
force for peace and harmony with its entire en-
vironment.

Driving Force

“...the child has been revealed as a driving force
that can bring new hope to people engulfed in

"
AEss.

Dr. Maria Montessorl
Jfrom Discovery of the Child, p. 40

Montessori teaching allows the child's own
true nature to freely emerge in the world -- a
powerful driving force for the solution of all
the age-old problems of civilization. The
adult’s function to serve this purpose is to col-
laborate with the "teacher within" the child by
creating a suitable supportive external environ-
ment -- committed to fundamental principles of
nature, Lacking this type of committed envi-
ronment, the child is left to the hopeless strug-
gle of a repressive traditional education.

Traditional Education

"...if education is always to be conceived along
the same anfiquaited lines of a mere trensmission of
knowledge, there is little to be hoped from it for bei-
tering man's future..."

Dr. Maria Montessori
from Absorbent Mind, p. 4

Ordinary education imposes an adult-
controlled curriculum and group instruction
which fundamentally opposes the child's own
individual process of learning. Dominated by
prejudices about the child as being either "bad"
or "empty", traditional teaching subjects the
child to the adult'’s own limited viewpoint and
perspective of reality. Within such a restrictive

learning environment, children face a hopeless
impasse to achieving the ultimate perfection of
the human personality.

Hopeless Impasse

"We ted a perfect h ity; we thought that
hwmanity had to become perfect by imitating us; but
we were imperfect, so there was a hopeless impasse.”

Dr. Maria Montessorl
from Education for a New World, p. 56

By imitating imperfect adult behavior, chil-
dren cannot hope to achieve their ultimate self-
perfection in the world. Adult "teaching” tends
to limit the child to the restrictive forms of
knowledge and prejudicial learning of the past.
Even the best of teacher education cannot fully

—overcome this hopeless-impasse, since age-old -

prejudices constantly oppose the process of al-
tering adults at a fundamental level of being.

Altering Adults

"The hope of altering adults is therefore vain...we
can easily hurt or humiliate them; make them con-
scious of their defects. But the faudis remain, for they
are ingrained and unchangeable.”

Dr. Maria Montessorl
Jfrom Absorbent Mind, p. 65

Since adult personality is essentially fixed
during early childhood, teachers tend to uncon-
sciously express this limited “reality” to chil-
dren despite their best efforts to the contrary.
Even the most committed adults make un-
known mistakes with children because of the
persistent nature of one's reactive patterns of
thought and action. Such patterns are reflected
outwardly by the very fabric of adult society —
so that even the most courageous of individual
efforts are constantly opposed by a pervasive
default mind-set of massive ignorance and
widespread prejudice.

Individual Efforts

"It is foolisk to hope or even imagine that
theoretical reforms or individual efforts can fill a void
as that which has been made in the world through the

oppression of children."

Dr. Maria Montessori
Jfrom Secret of Childhoed, p. 207

Society's far-reaching oppression of children
tends to diminish the impact of individual ef-
forts at fundamental social reform. The child
is oppressed by subtle hidden prejudices which
are widely shared and supported as unques-
tioned truth in society. Within this type of sys-
tematic repression of the "normalized" child,
the external world provides no hope for the ul-
timate perfection of mankind.

The External World

"We can thus place no hope in the external world
until the normalization of man is » ized as a ba-
sic social need.”

Dr. Maria Montessori
from Secret of Childhood, p. 208

Organized social institutions, govermnment
and mass media symbolize the external world
which can either discourage or support the ba-
sic idea of "normalization" of the child. With-
out such support, the individual Montessori
teacher must nurture one's own inner reality of
the "normalized" child through whatever limit-
ed forms of social opportunities may be avail-
able for this purpose — to associate with others
to explore and expand one's commitment to the
three fundamental Montessori principles: (1)
"Observation"; (2) "Individual Liberty"; and
(3) "Preparation of the Environment". Such a
committed way of being is the staring point of
real hope to correcting fundamental defects in
children. =
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Look for the
September Observer
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Happiness
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Moment of Peril

Separating from Mother

from Observer, March, 1992
by Lee Havis

When a young child is unwilling to easily
separate from mother on the first day of school
(see Observer, March, 1992), the "adult per-
sonality" of the teacher is a primary detrimen-
tal influence in the environment. How to con-
trol this element in the environment is
considerably complicated when another adult
personality (i.e., "mother") is likewise in-
volved in the scenario.

Separating from mother is particularly diffi-
cult when there is an acting out of "dependen-
cy" at this time, i.e., the mother doing unneces-
sary things for the child and otherwise drawing
“undue attention to herself. The Montessori
teacher in this scenario has attempted to "inter-
est” the child in some work, but the mother
continues to interrupt these efforts with her
own dependency reactions and manipulation of
the child.

One possible resolution of this situation is to
“slow down" the process of separation by re-
questing that the mother come back into the
room — to "let go” of the child to allow a better
opportunity for the child to become more in-
volved in some piece of work. Once the moth-
er has left, the teacher may hold the door to
prevent the child from leaving on it's own -
while offering comfort and re-direction for the
child away from the painful drama of "separa-
tion"” from its mother.

At times, a child will "miss” its mother dur-
ing the day and some urgent need for direct
communication may arise. In this situation,
the teacher can gently ask what the child wish-
es to communicate to mother and thereby help
to resolve the painful underlying feelings
through this indirect form of communication.
Otherwise, the teacher may re-direct the child
" away from the frustrating emotional drama of
“separation” by focussing attention on some
opportunity to work in the environment.

As always, once the child becomes interest-
ed and involved with some piece of work, the
emotional drama of dependency/separation
with mother will diminish and eventually dis-

appear.
Abusing Materials

Three year old Johnny shows little interest
in the materials — except to abuse them by
throwing them down and engaging in various
forms of fantasy. When the teacher approach-
es to direct Johnny in their proper use and re-
turn to the shelf, Johnny seems to abuse the
materials even more to engage in some sort of
"power struggle” for control of the environ-
ment with the teacher. The teacher is generally

Cont'd. on Page 4, Col. 1

Hope

Cont'd. from Page 2, Col. 3

Correcting Defects

"As to...the hopes that we may entertain of cor-
recting ck:’hk:ren's defects, we may plgcc !;o.rf ac-
quired in the posinaial period, from 0 to 3, as being
curable in practice during the periodfrom 3 10 6,
when nature is still busy in the perfecting of many
newly formed powers."”

Dr. Maria Montessori

from Absorbent Mind, p. 195-96

The adult's "commitment to Montessori
principles” creates the suitable environment for
young children to correct their character de-
fects which arose from prior detrimental expe-
riences during infancy. Such a "normalizing"
environment enables the young child to perfect
its character far beyond the limitations and
prejudices of the ordinary adult personality.
To create such a committed environment,
Montessori teachers must constantly expand
their "being" to resolve their underlying preju-
dices which relate to such issues as obtaining
obedience.

Obtaining Obedience

"...resistance is so strong that it can make us give
up any hope of obiaining obedience."”

Dr. Marla Montessori
from Discovery of the Child, p. 314

Adults who constantly fail to obtain cooper-
ation and obedience from children can easily
feel hopeless in their efforts at applying Mon-
tessori principles. Lacking sufficient success-
ful experience in Montessori teaching, many
committed adults may well lose sight of any
practical possibility for the true "normaliza-
tion" of children they supervise. Only with de-
voted practice and experience does one be-
come a skilled and effective interpreter for the
child in the world.

The Interpreter

"An interpreter is needed for the child and his
language...the interpreter is 10 the child a great hope,
opening to him a door which the world has closed."

Dr. Maria Montessori
from Education for a New World, p. 47

Montessori teachers interpret the child's lan-
guage and behavior -- to listen and respond to

. all forms of its communication of need and in-

terest. In this way, the child has a real help to
develop its own inner power and ability for
self-creative development and learning in the
environment. With constant reference to the
three Montessori principles to guide one's ex-
pansive being with children, the adult allows
the "normalized” child to fully emerge as a
new vision of hope for all humanity,

Cont'd. on Page 4, Col. 3
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LETTERS TQ IMS

Dear Lee:

I wanted to thank you for a weekend that
was rich in heart. ("Creating the New Educa-
tion" conference, New York, May 2-3, 1992).
What began as a journey into thought and idea,
ended as an experience of the "guts” of teach-
ing and leamning -- and thanks to the courage
and willingness of a roomful of, what were
strangers, daring to dig that deep and go be-
yond the theory.

Again and again, it seems to come down to
who "we" are. If we are trapped and limited,
then we can only offer our limitations to the
children in our care... Thanks for the forum to
go beyond our individual struggles and bring
the battles to the light of day and share them
with each other. The sincerity of the group
created an atmosphere of trust and love where
some of the hang-ups and limitations could be
left behind. As such it was a significant time
for those of us who felt to do that. Like layers
of an onion skin coming off! We have more to
remove - but boy! - did we make a good start!

I hope that we can continue our journey to-
gether...To all of us that seek to know and to
become: to all of us who, without the true pa-
renting that we know in our hearts was missing
from our own lives and yet still seek to become
that ourselves -- despite our limitations -- I
send a prayer of hope, of friendship and love.
Let's support each other in that pioneering
work!...Thanks again Lee! Thanks for being a

key element in that work.
Shirley Miho
Pleasantville, New York
Dear Lee, May 4, 1992

Wonderful conference! ("Creating the New
Education" conference, New York, May 2-3,
1992)...1 am still in profound feeling today. I
have experienced significant improvement and
changes in my communicating...My body, my
voice, and my words have become like a true
Montessori lesson — calm, clear, concise, di-
rect, brief, simple, not dramatized, and truthful
in thoughts, feelings, and concerns with respect
to both my internal and external environ-
ment...] credit the conference for helping me to
evolve and mature in this area.

I went to the conference with only the expe-
rience of having experienced profound changes
as a result of participation in past conferences
and the belief that this conference would do the
same...] came away from the conference with
something totally unexpected -- myself, exter-
nalized in my improved communication.
Thank you for creating the environment that
encouraged and allowed this to happen.

Paul Posillo
Ashaway, Rhode Island
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Resolution
Cont'd. from Page 1, Col. 1

sori teacher preparation. Barred from recog-
nized accreditation, unconventional training in-
stitutions might also be adversely effected by
the prejudicial discrimination of state and local
licensing authorities which look to federal rec-
ognition as guidance to their own practices.

Lee Havis stated that "the federal govern-
ment can assure its oversight responsibility for
federal funding in education by more effective
means than "recognition" of specific accredita-
tion agencies. Less restrictive, more reasona-
ble means must replace the current "recogni-
tion” system which has such a destructive
effect on creative activity in education training.

One possible alternative would be to establish

minimum student placement and completion
percentage requirements for institutions seek-
ing federal funds. Another alternative would
be to allocate funds directly to the states for
their own discretionary allocation to applicable
students and institutions.
present federal “recognition” standards appear
to have little practical effect in assuring the
wise and efficient allocation of federal grants
and student loan funding in education.

Havis invites support and cooperation for
the widespread adoption of the proposed ACE
resolution by all interested persons. To receive
a copy of the resolution for inspection and
more detailed information, contact: Lee Havis,
President, ACE, 927 South Walter Reed Drive,
Suite #1, Arlington, VA 22204. Tel: 703-486-
8311.

Moment of Peril

Cont'd. from Page 3, Col. 1

unable to directly “control” the abused materi-
als because of the child's tendency to move
away whenever the teacher approaches.

What to do?

Answer in Observer, September, 1992

In any case, the

adofy

2 "ON ‘IlIX 194
2661 “Kop

paisanbai 101135440 $S34ppYy

0L60Z AW ‘Bundg Jea|ls “aay 10hey) Z16

JIAJISHO

110SS2]UO N Y ]

Positions
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Elementary Montessorf Teacher: (6-12) for flourishing
school of 110 (50 elementary) children, School is thirteen
years old and growing. Future plans for a satellite school.
Staff includes seven full-time and five part-time teachers.
Located in Central Louisiana. Contact: Rosemary Robert-
son-Smith, Ed 1 Di , M i Educational
Center, 1717 Jackson Street, Alexandria, LA 71301-6433,
Tel. (318) 445-0138 or 445-2116.

Reflections

Cont'd. from Page I,Col. 1

chasing, grabbing other children, pulling them
down to the floor and holding them there. Imade
her the focus of my attention and verbally
stressed to her the danger of running in that room.

Amy grabbed a child by the arm, pulled him
to the floor and held him there. I held the oth-

er child's arm, locked at Amy and firmly but-

quietly and gently said, “Let go of his arm.”

After a moment's pause, she let go and they
both stood facing each other about four feet
apart. I looked at the other child and said
quietly, “Why is she doing that to you?" Amy
burst into tears. The tears flowed in huge drop-
lets down her face. As the tears poured from
her eyes, she told the other child how he al-
ways made fun of her, took her things and did
other awful things. The other child sporadical-
ly held eye contact with Amy while at the
same time denying the allegations. The truth
was out, All that play was symbolic of the real
underlying pain.

A half hour of silent reading was next.
Amy laid on her belly on the floor under a ta-
ble alone with tears still flowing from her eyes
for the next half hour. She intermittently spoke
to me and told me things during that time.
From that feelingful moment of bursting into
tears onward, the rest of the day went very well
and the children had a real rapport with me.

4

New York Conference
Cont'd. from Page 1,Col. 2

involved in work with materials. Havis stated
that "before concentration on individual work,
children cannot be entirely left alone to their
own devices in the environment. The children
need to feel the constant supportive presence
of a cooperative adult.”

The conference participants analyzed vari-
ous misbehavior scenarios with children -- by
engaging in dramatic re-creations from their
own real-life situations with children. Havis
stated that "this type of dramatic presentation
allows us to see more clearly the specific prob-
lem -- far beyond what is possible by simple
explanation and academic discussion. With
this experiential approach, we can sense more
of the real feelings and emotions that are
present in the actual problem situation. From
such drama, an effective alternative action for

_resolution seems to emerge more instinctively
by itself.”

Hope

Cont'd. from Page 3, Col. 2

A New Vision

"The child brings us great hope and a new vision."

Dr. Maria Montessori
Jfrom Absorbent Mind, p. 66

The hope of Montessori education is based
on the central reality of the "normalized" child
— a visionary new way of being for mankind to
transcend the limitations of past human experi-
ence. The "new child" reveals a level of com-
plete harmony with its total environment that
promises to resolve the many complex prob-
lems of civilization which have plagued man-
kind throughout history. Committed to funda-
mental principles of nature, the Montessori
teacher expands beyond the ordinary limited
way of being which is bound by countless hid-
den prejudices — to enter upon a new way of
being with children which offers real hope for
the eventual perfection of the human personality.



